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Abstract: This article is the result of descriptive research which aims to provide an
overview of teachers' competency stages and the type of training they need to develop
their competencies. A total of 129 teachers spread across levels in Maros Regency
were asked to fill out a questionnaire with 13 competency indicators. Based on the
results of the analysis carried out, it was found that the Competency Description of
SMA/SMK/SLB Teachers in Maros Regency is generally still at the medium stage,
although it is still in the low category and is also in the high category. The type of
competency that still needs attention, especially for teachers, is the ability to
understand the characteristics of students and the teacher's ability to develop the
curriculum for effective learning preparation. So, based on data analysis, the
necessary training needs are Pedagogical Competency and Professional Competency.
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A. Introduction

Efforts to improve the quality of training
program management, previously known as
Education and Training (Diklat), one of the
prerequisites that need to be guided by is
implementing training principles by applying a
systems approach through the implementation
of effective and efficient training management,
starting from planning, organizing,
administering, financing to monitoring and
evaluation. Implementation of Diagnostics
Need Assessment (DNA), hereinafter referred to
as DNA, is the initial stage of identifying and
measuring gaps in competencies or abilities
that are actually owned or mastered and have
not yet been mastered. by a teacher. The
results of the DNA analysis then become a
reference in preparing the training program
design. In the implementation of training
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programs starting from determining training
objectives, determining curriculum or syllabi,
determining methods, determining
participants and teaching staff, strategies,
evaluation, as well as the necessary facilities
and infrastructure.

Thus, it can be hoped that the training

program held is truly a transformation process
to develop teacher competence to become
professional, having the knowledge, attitudes
or values - teacher ethics along with the skills
needed to teacher and school
performance. For this reason, it is important to
carry out evaluation activities on programs and
training so that the process of achievement and
results of the objectives/implementation of a
training program can be known. The results of
this then obtain the actual

improve

evaluation
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conditions compared to the expected conditions
as explained in the following image,

Needs
Expected
Condition The ?e'al
Condition

Figure 1. Needs gap map

On the other hand, currently training
needs analysis activities are generally carried
out through estimates and referring to previous
training plans, so that the training planning
carried out is still simply oriented towards
habits rather than the needs of training
participants Meanwhile, the training
evaluation activities carried out are only
process evaluations carried out during the
training, so it seems that it is just a formality.
The implementation of effective and efficient
training program management is not yet
optimal due to a lack of coordination among
training program managers. Apart from this,
DNA activities and evaluation activities have
not been optimal. In addition, the executor of
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management Training still does not support
each other, there is a lack of coordination
between working groups in managing training,
and budget allocations are completely absorbed
in the implementation aspect. Therefore, to
realize the implementation of an effective and
efficient training program, DNA activities are
very necessary as a strategy to identify current
conditions and determine training needs
according to teacher needs.

B. Materials and Methods

This type of research is survey research
using the main instrument, a questionnaire,
which has been prepared by the Special Team
for Teacher Development and Facilitation for
PAUD, Dikdas, Dikti and Dikmas, South
Sulawesi Provincial Education Office. The
number of respondents involved in this survey
activity was 129 teachers in Maros Regency
spread across 3 types and levels, namely SMA,
SMK and SLB. The time for carrying out this
research was at the end of the Even Semester
of the 2020/2021 Academic Year. The
indicators used in the instruments in this
research are as shown in table 1 below:

Table 1. Indicators Description of Teacher Competency

No Indicator The Scale
used
1  Mastery of Student Characteristics
2  Mastery of learning theories and educational learning principles.
3 Ability to develop curriculum
4  Ability in effective learning activities
S  Ability to communicate with students
6  Ability to assess and evaluate learning processes and outcomes
7  Ability to act in accordance with religious, legal and socio-cultural norms.
8  Ability to show a person who can be emulated Likert
9 Ability in work ethic, high responsibility, and a sense of pride in being a Scale
teacher
10 Ability to be inclusive, act objectively and not be discriminatory
11 Ability to communicate with fellow teachers, education staff, parents,
students and the community
12 Mastery of material, structure, concepts and scientific mindset that

supports the subjects being taught

13 Ability to increase professionalism through reflective action

Average Mean

Meanwhile, the data obtained is converted
using categorization into three categories as
shown in table 2 below;

The data that has been collected is analyzed
descriptively as explained in table 2 below;
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Table 2. Categorization of Teacher

Competencies C. Result and Discussion

Low Currently Tall 1.

X<M-SD M-SD X >M+SD)

Descriptive Analysis
Descriptive analysis is intended to
describe the teacher competency categories
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<X<M+SD obtained through research instruments.
The description of competency based on the

source: Creswell (2002)

analysis

results

of each
described in the following table:

indicator

is

Information:
X : Total Score of Competency
Items Table 3. Description of Teacher
M : Mean Competencies
SD : Standard Deviation
No Indicator Low Curre Tall Amou  Avera
ntly nt ge
1  Mastery of Student Characteristics 13 29 87 129 67%
Mastery of learning theories and educational
2  learning principles. 13 27 89 129 69%
3  Ability to develop curriculum 11 46 72 129 56%
4  Ability in effective learning activities 12 33 84 129 65%
S  Ability to communicate with students 3 15 111 129 86%
Ability to assess and evaluate learning processes
6 and outcomes 4 41 84 129 65%
Ability to act in accordance with religious, legal
7 and socio-cultural norms. 1 23 105 129 81%
8  Ability to show a person who can be emulated 2 23 104 129 81%
9 Ability in VV.OI'k‘ ethl(?, high responsibility, and a 6 13 110 129 85%
sense of pride in being a teacher
Ability to be inclusive, act objectively and not be
10 discriminatory 1 12 116 129 90%
Ability to communicate with fellow teachers,
11 education staff, parents, students and the 3 15 111 129 86%
community
Mastery of material, structure, concepts and
12 scientific mindset that supports the subjects 1 28 100 129 78%
being taught
Ability to increase professionalism through
13 reflective action 7 41 81 129 63%
Average 75%

Based on table 3 above, the description of
each indicator is explained simply as follows; (1) in each
Description of Mastery of Student pedagogical competency component
Characteristics obtained an average result of
67. This means that teachers need assistance
regarding material on how to wunderstand
student characteristics. (2) Mastery of Learning
Theory and Learning Principles obtained an
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category,

this

means

that

average result of 69 with a distribution of each
the
is still
needed for teachers to improve their abilities in
the learning process. (3) description of the
teacher's ability to develop the curriculum with
an average result of 56. This means that
teachers still really need assistance in carrying
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out curriculum development independently.
What is meant by curriculum development is
the teacher's ability to plan and design their
own preparation based on the needs of
students. Since the independent curriculum is
implemented by the Ministry of Education and
Culture in 2022, all teachers must be able to
compose and develop independently. (4) The
description of the teacher's ability to carry out
effective learning obtained an average result of
65 which also means that effective learning is
the result of the implementation process carried
out by the teacher, so that this indicator of the
teacher's ability to carry out effective learning is
one of the requirements in training activities. (5)
Description of the teacher's ability to
communicate with students. The average result
was 86. This means that in general teachers
have good communication competence with
students in educational interactions in the
classroom. (6) Description of the teacher's
ability to assess and evaluate learning processes
and outcomes obtained an average of 65, which
also means that there is still a need for training
related to techniques for evaluating learning
processes and outcomes in the classroom. (7)
Description of the Teacher's Ability to act in
accordance with Religious, Legal and Socio-
Cultural Norms, with an average result of 81.
This means that teachers in carrying out their
professional duties as educators have
implemented the rules in attitude and behavior,
this is also related to Personality Competence
and Social Competence of a Teacher. (8)
Description of the teacher's ability to show a
person who can be emulated. The average result
was 81, which also means that in general the
teacher has been able to show the person of an
educator who can be imitated and admired. (9)
Description of the teacher's ability to show a
work ethic, high level of responsibility and a
sense of pride in being a teacher. An average
result of 85 also means that the teacher's
competency in showing a work ethic and
responsibility in general is in the good category.
(10) description of the teacher's ability to be
inclusive, act objectively and not be
discriminatory, obtained an average result of 90
with a distribution of each in each category,
namely there is 1 teacher who is still in the
ability to master the characteristics of students
in the Low category. A total of 12 teachers are in
the Medium category, and 116 teachers are in
the High Category. This means that in general
the teacher's competence meets expectations in
acting inclusively and not discriminating in
carrying out the educational process for
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students. (11) Description of the teacher's
ability to communicate with fellow educators,
educational staff, parents of students and the
community, with an average result of 86 with a
distribution of each in each category, namely
there are 3 teachers who are still in the ability
to master the characteristics of students in Low
category. A total of 15 teachers are in the
Medium category, and 111 teachers are in the
High Category. This indicator is also proof that
teachers have good competence in
communicating with educational stakeholders.
(12) Description of the teacher's mastery of the
material, structure, concepts and scientific
mindset that supports the subject being taught.
The average result obtained was 78 with a
respective distribution in each category, namely
there was 1 teacher who was still in the ability
to master the characteristics of students in the
Low category. A total of 28 teachers are in the
Medium category, and as many as 100 teachers
are already in the High Category, and (13)
Description of the teacher's ability to improve
professionalism through reflective action
obtained an average result of 63 with a
respective distribution in each category, namely
There are 7 teachers who are still in the low
category of mastering the characteristics of
students. A total of 41 teachers are in the
Medium category, and 81 teachers are in the
High Category. This means that teachers still
need assistance and training regarding how to
improve their professionalism.

Based on the results of the description of
Teacher Competency as measured by 13
Indicators as described above, it can be
concluded that in general the Description of
Teacher Competency in terms of Pedagogical
Competency and Professional Competency still
really needs assistance and training, however
Personal Competency and Social Competency in
general teachers have apply it in the educational
process in each school. This result is
interesting, because for further decision making
regarding what types of competencies still need
to be developed in a teacher, especially teachers
at the SMA/SMK/SLB level in Maros Regency,
it can easily be identified as a result of research
or TNA conducted by the Department South
Sulawesi Province Education.

2. Competency Needs

Based on the results of the description
in the section above, it shows that although
there are four types of competency needs for a
teacher, namely; (1) Personality Competence, (2)
Social Competency, (3) Pedagogical Competency
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and (4) Professional Competency. However, the teachers, especially in Maros Regency, as shown
results of this research, which was designed in in table 4 below;

the form of TNA, have provided data regarding
the types of training needed by SMA/SMK/SLB

Table 4. Types of Competency Needs

Competency Type

Number of Teachers

Personality Competencies 1

Social Competence 0
Professional Competency 42
Pedagogical Competence 43
Pedagogical and Professional Competencies 25
Social, Professional and Pedagogical 18
Competencies 129

Amount

Source: Processed data, 2021

Based on table 4, it is found that in
preparing competency development
programs, especially for SMA/SMK/SLB
teachers in Maros Regency, the focus
should be on mentoring and training in
order to increase Pedagogical competence
and Professional competence with the
indicators as described in Table 1.

Table 5. Need for training strategies for
teachers

3. Need for Training Implementation
Techniques

The type of training implementation
required by teachers in the digital 4.0 era
and the current society 5.0 era is to use
technology as a strategy in the process of
delivering material to training participants.
Based on the results of the descriptive
analysis carried out in this TNA research
activity, it is contained in table 5 below;

Training Strategy

Number of Teachers

In-on-in service learning 8

Combination of online and classical ( Blended Learning ) 62
Distance Learning 8

Classical 41

All Techniques 10

Source: Processed data, 2021

Based on table 5, it shows that the
strategy needed for teachers in
participating in training in general is the
Blended Learning system. This means that
training using the Blended Learning mode
has a positive side in terms of time
management which coincides with the
main tasks at school and the requirement
to attend training. Therefore, the Blended
Learning training system uses a Corporate
University approach with the 10:20:70
principle, which means that face-to-face
activities only use 10 percent of the time
allocation, then 20 percent for independent
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assignments and 70 percent for field or
practical assignments.

Conclusion
Based on the results and discussion as

described in the previous section, the results of
the research in the form of TNA in this article
can be concluded as follows;

1.

The description of competency as
measured by 13 indicators shows that the
teacher's ability to understand the
characteristics of students, the teacher's
ability to develop the curriculum and the
teacher's ability to carry out an effective
learning process still need assistance and
training, in addition to several other
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indicators which also still need training.
This means that the types of competencies
that still need to be improved for
SMA/SMK/SLB teachers in Maros Regency
are Pedagogical Competencies and
Professional Competencies. However, this
does not mean that Personality
Competence and Social Competency are
not necessary, but this remains a concern
in the development process in the future.

2. The strategy for implementing the training
required by SMA/SMK/SLB teachers in
Maros Regency generally chooses the
Bleanded Learning strategy, which aims to
ensure that the training activities they
participate in do not interfere with their
main duties as teachers at school. So the
recommended training pattern is the
Corporate University training pattern with
a 10:20:70 implementation system, and

3. The training techniques needed by
teachers in general are a combination of

online and classical systems.
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